GALLERY wWALK

10-2

0 Post s-5 chart papers cwith essential guestions, (ey vocabulary or concepts,

Ccopies of primary Source documents, Aistoric photos, maps etc. evenly-spaced on
2he walls arowund the room. Divide students into egual groups and assign them Zo
stand in front of a chart with a marker. Direct thesr o respond to the topic on
Zhelir chard in a)r/‘z‘/nﬁ, eoith pictures, or words. After 2—5 runutes have passed,
direct the students to walk in a clock-woise direction with heir group 2o the next
chart and éeg/n res/')ona//ng Zo it. Contintte 2he cycle. When groups have reliurned
Zo Cheir o/‘/‘ﬁfna/ poster, direct Cherr o circle Zhe 3 Strongest ideas and be prepared
Zo present why they chose those ideas o the rest of the class. Direct groups Zo
present. Extend the activity coith essay writing afterwards based on the
pPresentations noz‘e-z‘a(/ng during the presentadions; a group essay cwritten on the
overhead or computer about the eno/ar/‘nﬁ ana’er\sz‘anc//ng the chards elucidate etc.

Lecture or present whole-class For 10 rinutes and stop to 3/‘\/& Students 2 runutes
of’ processing time withi an oral par-share on wh they have learned so far; a 2
runee ?w‘cé write on Chelr answer o a wunt essential guestion; ask a guestion
related to the EU you are preSenZ‘/nﬁ and ask s volunteers o respond; direct
students o ?w‘cé-—séez‘ch Sometng related Zo the presentation that they hearing;
direct 2hem Zo define | or 2 content-specific »/ocaéa/ary words or wuse therr in a
Sentence elc. Then continue |0 runctes of leclure/presentation and stop for 2
runites for prodessfnﬁ Cime. Continte Che 10-2 ayc/e.

JOURNAL WRTTE/SKETTH/ DAL

o At the Aeg/nn/ng, ridd/e, or end of Che period, direct students to, in heir notes or

/earn/ng L/'oarna// /03, erite, sketch, or draww for s-10 rinutes about: what Chey have

learned; what guestions they have; what they wonder, whad surprised thes, etc.
Examples: tWrite/Draw/Share: Howo cwould you Feel iF.. What do you Lhink coill
happen next? wWhat .. wWhat do you 2hink caused..? Do you agree or deagree.
with..? Whad is most important aboed..? WA is one important 2hing you have
learned so far? Whad coelld you do L7 How iS5 Lhs Sinvlar or different From
life loday?
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* THRE-A-STHND

O Temporarily or permanently post s bright and visible signs in order, evenly along one
wall of the classroor that say: Sfrong/y disagree, disagree, necidral, agree, and
strongly agree. Any time you are discussing or presenting on a controversial idea;
would life students to voice 2heir opinions; a point in fustory cwhen an importart
decision was made; when you wart students 2o predict what cill happen rext,
eorite a statement on the board ( eg. 1T would have Freed the slaves s Or 1L believe
Freedorr of speech is our most imporiant r{g/zz‘ 7 Or 1 I ¢hink ConﬂreSS eill pass
the law . Direct students to read the statement as a whole class or individually
and then line wp tunder Che 5/5/7 Chad madches their éstand! on the stadement. Hsk
volunteers #rom each line Lo state why 2hey chose o stand there; explain that
Student's coill need 2-5 reasons or facts to back Up why they are Sfanc//nﬁ there.
Once volunteers have shared 2heir rationale for where they are standing, offer
students a chance Lo change where Chey are standing. Extensions include recording
Cheir response on the board or a chart paper in the form of a bar graph or a chart
where Lheir reasons are //sted; if’ responses are recorded, over the course of the
wunty, students can weigh—in agan and 2hen record how the class is changing (or
not) their stand on the isswe/stadement.

* DRAMATIC KEPLAY
0 This is a way o help students apply what they are learning 2o rea/-Iite, empadfuze

ewith Arstorical characters and Cime periods as well as reviewo and retan information
and detalls. Before your lesson, deterrine who some of the important plajers cere
in the history (ELD you cill be presenting. Ths can include politicians but also,
Zhe 3enera/ populadion. Credte 5:‘3/75 for 2-5 characters cwith cardstock paper with
2 hole—punches and SZ‘r/nﬁ /on3 enoa3/7 Zo /7an3 at chest-/eve/ on your students
eoith the name of the character ( e.g. President Lincoln, a democrat, Troguois Chief’
ete.) Stop I1-5 Cines c/a)‘/nﬁ Che presentadion and have volusteers fa/cé/y assuUre
the characters, wear/ng Zhe 5/:9/75 . Give ther a scenario ( eg. WYouive met on Zhe
street i Or You are on a battlefield Or i7The law has just passed and you are at a
national park i Or iYouive time—traveled to 2he present-day and you have a reeting
ewith Secreiary of State %////ary Clintont ety Time the stwudents and have Lhes
?w‘cé/y act ouwt the scene. You can re?a/re Chem Co re—enact whad you Just
presemted and Chat each person must include 1-3 facts From the leclure or Zext.
This can be a more extenSive activity i you want students o create short skits in

small groups.
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NARRATIVE INPUT
o THhs is aviswua way Zo Zell a Sfory £ronr /)/ASfory. You can choose o /7{9/7//:9/75

certan characters, time—frames, event's, cause & effect etc. depending on your EUs
and EQs etc. There are several ways to carry this out From low-tech to A1941-
tech. Low—tech: on white or yellow butcher or chart paper, in pencil, sketch out
Che story with figures of pecple, settings etc, Frame-by—~Frare in Che order you
plan 2o tell 2he story. I, when you plan o Zell 2he story Cracing the pencil cith
rmarkers (etch-a-sketch brand are best), you wawt 2o use a particular color, lightly
label the iter or frame with that color so you remember. Also add ?aesi/ons you
wat 2o ask students at the r/‘g/zz‘ spot on the paper so thal you remeniber Zo stop
your presentation and ask students. L/‘g/ﬁ/y eorite notes to yourselt about the
Story so you remember important detals related o the story. Once you have
dracon everything, your narralive input s ready Zo be presented. Tape it wup a Zhe
Front of the room and start your istory—telling' or ilecturet bett dracoing as you go.
One inpud can be told over Several days c/epena//nﬁ Upon the complexity and /enﬁi/) of
the story. (Give students a blank paper 2o copy Lheir own Sketch with colored
pencils is best. They will retan a lot of information the more accurdately vou
regetire herm Co copy the story. The same can be achieved wusing an old—+ashioned
felt board and Felt-board characters and items you can éay online or make yourself
eith felt or paper with adhesive Velcro Aac(/nﬁ. 5//19/15/}/ rore techyi For the old-
Fashioned overhead projector, make a transparency on your printer cwith clip-ard of
characters, scenes, and visuals o represent conceptls, along with words in bold o
label and tell the story on the overhead as students Zake notes and/or manmpilate
Zheir own set of Che pieces in pairs or /na’/\//a’aa//y. %gh—fec/r' UsSe a a/rawz‘ng
program, cartoon-making progranst, Smart Board, or movie making program to tell the
slory SCene—éy—-SCene. Or S,é/p all of /s and download an appropriate wTwbe
video/cardoon o Shoew in class.
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GRAPYTIC INPUT
o Thisis Aasfca//y a very visual and expanded 3rqp/z/c organ/‘Zer Ffor important EUs and

parts of EUs. Think about how you would visually represent a concept or Zopic in
history and start S,éeic/w'nﬁ it owt chronologically, conceptually, or procedurally.
For example, +or the €U, '6:9/755 conrte with responsibilities, you 19/t abbreviate
/‘/5/7&5 From the US Bill oFf /6:9/%5 with a picture (a rifle of 2he /‘/5/75 to bear arms)
and then use a heaty chan to connect 2hat 2o a sketch of a metal detector o a
school or arport. Sketch the graphic inped in pencil on yellow or white bete her
or chart paper. tWhen you are done toith the penci/ sketch, present the concept Zo
Che students tracing over the pencil lines with appropricte-colored markers,
/7{9/7//:9/15/‘/73 importat aspects of the COnCepf( S/ EU. Direct students o copy
your sketch with colored pencils as you present iZ.

SKILLS OF HISTORTANS SIGNS
¢ 4/5/‘/73 pant Stir sticks (3ef these for free or very lo cost at Aardeare or chan

5&1/‘/c//n3 supply stores if you tell ther you are a Zeac her) and card-stock 5/3/75
3/&(80/ a the top of the stir stick. Label the 5/:9/75 with skills of Aistorians that
you are developing in your students: (ie. () Understand the significance of past o
ocon lives, (2) D/\Sf/nﬂafs/z beleeen Che important and /ncOnSe?aenf/a/ L (3) Develop
historical empat iy, ) 4wa‘re a comprefiension of diverse cultures and shared
hemanity, (8) Understand change and conseguences, purpose and process, (4)
Compretfiend interplay of” change and contincity, (2 Prepare o /ive coith
wuncertanties, ( $) 6%25/9 Zhe COMp/eX/Z‘y of” historical causation, () /4/9/9/‘»26/afe Zhe
Centaive ndlure of | judgments about the past and not look to lessons or Aistory as
cures For present ills, ( 10) Ke ecognze the imporiance of individuals in Aistory £or
both good and i//, ) Appreciate the Force of the non-raional, irrational, and
accidental in history and human affars, ( 12) Understand ¢he reladionship between
geography and history as a context for events, ( 13) and Kead widely and critically.
Introduce the skills to students over the course of the Semester, offering a
couple of examples of the skill, and gve a volunteer ¢he Sign Zo hold wp when,
o/ar/nﬁ class, the skill is Ae/nﬁ wtilized or discussed. You can offer extra credit
Ffor each time the student identifies the sKkill and applies ¢heir ,énow/ec/ge of it by
/70/0’//73 iZ wup and/or make it a re?a/rement that each student coork cith a 5/3/7 a 1-3
days per Semester and summarize, in coriting, WA they learned about that skill
From Cheir experience. You can a/so create 5/:9/75 for EUs you are wo/-,é/ng Zoward
in a unit as well as for Key vocabulary. Additionally, you can reguire a studest,
other than Che 5/3n—(’eeper Zo explan why the Slgn—(eeper held wp the 5/3/7 a thad

roment.
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READING FOR UNDERSTANDING STKATEGIES

o There are 4 dimensions of classrooms that support reading: social, personal,
cogntive, and (now/ea’ge—éaf/d/ng. 7 he /’o//ow/nﬁ are actiities that cill help
Student's become beter readers of the Zexts you provide Chest in your fustory
classroom. Talk with your students about i¥ they feel safe in class Zo ask
guestions or show Cheir confusion in class.

Mcake c/mnges So they fee/ safe; Give extra credit o students who Zel// you ewhad
Zhey didnit wunderstand From Zhe reading and more credit Ffor those who can Zell you
precisely where and Ao they became confused; Share with ther whad texts are
difficult for you. Share your Sfrafegl‘es For 50/v/'n3 reaa//‘ng proé/ems)' Talk about
who reads in society and who does not; Talk about what Kind of pocver you 3ez‘ o~
you read; T/l them whad kinds of books are your favorites and ask them aboct
theirs ; Have the class write/talk about their reaa’/ng habits, likes, and dislifes %e/p
Students become aware of what Lheir mind is doing when they read; Mode! ¢hinking
alowd as you read a passage. Wave Lher read a passage 5//enz‘/y and 2hen debrietf” whad
Zhey were f/w‘n(/ng/ doing as they read; Eplan that if students can develop starina,
Zhey eol/ become betler readers over vears and decades just as the Zeacher has
Practice the following strateges with students:

Before reading students should get 2he )A/g picturer’ by scannng and 5(/‘»7»7//73 Zex?s
When confused or unsure, break down or chunk texts into smaller pards; Stop and
ask yoursel£ if you are wunderstanding whal you read. IF not, go back and Zry o
Summarize or paraphirase whad tas read.

More strateges to mode/ and suqgest to students:

Write in the "margns of the text; Visualize what s described in the text; Ketel/ or
paraphirase pards of texts; Make a graphic orgazer of WA one IS reading as they
read

Before reaa’/nﬂ, delerrine whad your 3062// ‘pitrpose is for reaa’/ng)' Before reaa//nﬁ a
difficult Zext, get student's Co draco wupon heir prior ,énow/ea’ge or give ther
éacégroam/ ¢hat coill help henrt make Sense of what 2hey are about to read. Before
reading, have students imagine Chemselves in Sirular situddions sirular o those tha
eill be encourtered in the text; Before reaa’/ng, have students explore the conceptua/
vocabulary that cwill be encountered; Betore reading, review and identity the structure
of the text; Use Cext structures as cues for nofe-—fa(/ng and grapfuc orgawzers.
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* THINK/PAIK/SHAKE

o) 4/7}/6/»78 you want students o become aware of Lheir prior ,énow/ea/ge of a topic or
EU, ask them Lo do a think-par-share. For example, for the EU rights come with
responsibilities, direct students to think of a Fglt 2hat Chey have in Lheir home and
hoeo Chat right may be infringed tpon iF no one remains responsible ( e.g. o read a
book without Ae/ng interrupted) and tell 2heir partrer or the person 5i22ing next Zo
2hert one of the right's Lhey have, Chen listen o Cheir partrers rig/t. Finally,
volunteers share their responses whole class. Extensions include wr/f/‘nﬂ dowon Zhe
par-share information, comparing the responses, Creaing a class survey and Zallying
Zhe results and o/raw/nﬁ conclusions etc.

* CONCEPT OF THE DAY/ WORKD OF THE DAY/ WEEK) UNTT WITY HAND MOTION
O In order o felp students recall and Zo emphasize impordant recurring é/‘ﬁ ideas in
Che curriculum, choose a 5/3 idea for your wumt and create a hand motion that goes
cwith it. For example, clash of cultures with a hand motion of two hands Sewinging
Cogetfer cwith interlaced fingers. Post the word or concept on the wall or board
for the duration of the wunt. Explan the concept, have Che students practice the
hand motion, and direct thesr 2o make the motion anstime the hear or read Zhe

cOnCepf .

* STORYTELLING TECHNIGUES

o %‘Sfory can be Z‘/70A(3/7f of a Series of 3ranc/ Stories told well. In order 2o Zell Zhe
story well, ctilize Lechrigutes of” great storytellers. Before fe///ng a story from
history, plan it owut and wse Zhe /‘o//ow/nﬁ strateges. I you have Cime, practice in
front of the rirror or £i/m yourse/f and rmake changes so LA your EUy Ky or S
comes f/)foé(g/?. Sfrdz‘egfe\s : The story deals only with the problem set wp ad the
583//7/7//73 of 2he story ( an/thing e/Se that does not take he story Forward shoeu/d
be excluded); Describe the characters in detal; Donit memorize—-improvise ; Create an
active silence ( (eep/‘nﬁ eye—contact >)' Before you startd the story; After you end Zhe
story; Afer telling a part of Cthe story 2hat cwill dllow the listener 2o reflect,
visualize, imagine etc . Vary your lowudness and tone of voice; Use sound effects;
Use gestures; Use props; Stay relaxed and confident.

* PRIMARY SOURCE ANALYSIS WOKKSHEETS
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O Use primary Sources in your Z‘QQC/W‘nﬁ Zo help students wunderstand howo Aistory is
critten and constructed as well as engage Ches in Lhe process of’ creating Arstory,
especially in the case of analyzing local history documents. Download printable
document analys's sheets Ffrorr the Nationa/ Archives for tWritten Docwumert,
Ardifact; Cartoon; Map; Motion Picture; pﬁofogrqp/y‘ Poster; Sowund Ke edora//nﬁ at

archuives gov and practice ana/yz/nﬁ a docwument with the stwudents on the overhead

£Irst, then have therr work in small Groups or pars. Be sure Zo have a group
discussion of the sowurce(s) to help Students refine 2heir analyses From Zheir
peeris work and your 3a/‘dance and anc/ersfana//nﬁ of’ skills of historians.

* INSIDE/OUTEIDE CIKCLE

o Ina /arge Space, creale an inside circle of’ students that faces out, an outside
circle of’ students that +aces in Lowards 2heir pardner (i Lhere is not enough
classroom space, move o a hallway and riake a line A and a line B) and the teac her
3/%35 directions or asks ?aeéi/‘ons related to the wum? EU etc. of one circle and
each circle takes Zurns Z‘a/,é/nﬁ and //\Sfen/ng. Can be adapted so that the outside
circle tafes a step to Cheir rg/t and has a neeo pardner Co Zalk with. Gread for
revieco and Formal test preparation.

* K-w-L CHART
0 On chart or butcher paper, creale a 3-column chard with the headings: what I

knowo, what I woant o knoww, and what I learned. Prior Zo Aeg/nn/nﬁ a neco uUnt or
introducing a nec €U, call on volunteers 2o share what they knoew aboud the topic,
EU or £ and record that information in the K column. After the class has
exhawsted all of their ideas aboud what Zhey knowo, ask ther to credte ?é(esffons
about what Lhey want Lo know about the topic. 43@//7, exhaust all of their ideas.
AFter wor,é/ng on the unt for a few dass, come back to the chard and ask For
volunteers o share what they have learned so Ffar as well as any new guestions
that they may have and record the informddion. Use the chart as a record of’
/earn/ng Chroughout the uni. An extension /s to ask volunteers to come back to
2he chart and mark the iterrs in the K column as 7 For Crue and F Ffor fa/se as
students gan more wunderstanding of the EU. The RWL also serves an assessment
Zoo/ for you as the Zeacher becattse you can learn of student risconceptions ot
Zhe Aeﬁfnn/ng of 2he wunt 2hat you need 2o address and also For getting a sense of
WAl students are wnderstanding as the unt progresses so that you can modity
your teaching accordingly.

* GIVE ONE-GET ONE
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http://www.archives.gov/education/lessons/worksheets/written_document_analysis_worksheet.pdf
http://www.archives.gov/education/lessons/worksheets/written_document_analysis_worksheet.pdf
http://www.archives.gov/education/lessons/worksheets/artifact_analysis_worksheet.pdf
http://www.archives.gov/education/lessons/worksheets/artifact_analysis_worksheet.pdf
http://www.archives.gov/education/lessons/worksheets/cartoon_analysis_worksheet.pdf
http://www.archives.gov/education/lessons/worksheets/cartoon_analysis_worksheet.pdf
http://www.archives.gov/education/lessons/worksheets/map_analysis_worksheet.pdf
http://www.archives.gov/education/lessons/worksheets/map_analysis_worksheet.pdf
http://www.archives.gov/education/lessons/worksheets/motion_picture_analysis_worksheet.pdf
http://www.archives.gov/education/lessons/worksheets/motion_picture_analysis_worksheet.pdf
http://www.archives.gov/education/lessons/worksheets/photo_analysis_worksheet.pdf
http://www.archives.gov/education/lessons/worksheets/photo_analysis_worksheet.pdf
http://www.archives.gov/education/lessons/worksheets/poster_analysis_worksheet.pdf
http://www.archives.gov/education/lessons/worksheets/poster_analysis_worksheet.pdf
http://www.archives.gov/education/lessons/worksheets/sound_recording_analysis_worksheet.pdf
http://www.archives.gov/education/lessons/worksheets/sound_recording_analysis_worksheet.pdf

Ths is a great before, during, or end of” unit gatfiering of information. It a/so works
well as a pre—coriting or test study actividy. () Wave students Fold a piece of paper
/enﬁf/)a)/&s Co form two columns and write Give One ad Che top of Lhe lefl-hand
colurmn and (Get One at Zhe Zop of the ng/?f-/ldnd column; (2) Wave studerts
branstorm a /st of a/l 2he 2hings they already know about the topic they will be
studying or Che text they eoill be reading, coriting the items dowwn in the left-hand
columny (3) After they make the list, have Lherm Calk o other students about what is
on their lists; (§) Have students corite wy new information they get From Chese
discussions in the right hand column of 2heir 1iss, along cwith the name of Che
person who gave her the information; ( 8)Y0nce every/one fas 3/‘\/en and 3oz‘fen
It ormation, have the whole class discuss the information students have listed; (&)
4\962//7, have Students write any new information they get From 2his discussion in 2/he
/‘/5/75 colermn of Lheir /ists.

(aa/c;ﬂz‘ea/ from Shoenbach et a/., 19?9>

* SMALL GROUP KOLES

O  tWhen directing students Yo work in small groups, be it for analysis of primary
Source documents; solving an historical problem; researching a sublopic of an €U,
gve Chem clear roles cwith 341/&3///735. Keview the roles prior Zo getting Cher
started in Cheir groups and give examples of how they should carry out their roles.
The time taken o clearly explan 2he roles and 3/%2 examples of hoew Zo
successtully Zake on those roles will be corth the more efficient and 5/70%3/75/21/
group work that will ensce. Post the role description in a clearly visible place in
the class detring work time. (Give students 2ags they can wear with Cheir role or
make hats, buttons, or table tent Signs cith Lheir role printed on it

Facilitador: Makes Sure everyone in the group understands the task at hand; Makes

Sure everyone has a chance o participate; Listens to needs and mafes decisions.

Kecorder: Keeps an officia/ record of ¢he 3roa/9'5 prodeeo//ngé)' Makes sure that al/

other members have the notes and information that will be needed.

Mdderials Manager: The only person who goes to get maderials; Manages and Keeps

Zrack of the maderials.

Keporter: Organizes /e 3roa/9'5 presestalion and showld see that all the individua/

efforts are coordinated.

Yarmomzer: listens and observes and makes Sire everyonels needs and concerns are

met ; Makes Sure every/one 3ef§ Zo participate; %8/75 Zo solve conflicts

*  DOUBLE, TRIPLE, QUADKRUPLE & ADAPTED VENN DIAGRAMS
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Use Venn diagrams o compare and contrast information whole class, small group, and
individually woith pencils or post—it notes. 7 ake your EU or a piece of ,énow/eo/ge needed Zo
34//7 anc/ersfanc//ng of the EU and break i into 2-4 /ogfca/ pleces. Use the appropriate
niumber of overlapping circles to compare and contrast aspects of the topic. An adapted
Venn diagram 15 Simply «sing overlapping rectangles instead of circles so thad i is easier o
crite in the overlapping area. I# you carry out the compare and contrast Venn diagram
whole class, 3/\/8 Students individual Blank o//agmms Zo £ill out as you coork that 2hey can
then keep in their notes For reference. Venn diagrams are a gread pre—criting, during cnt

processing, or test-prep activitdy.

MARING METAPHORS, ANALOGIES, & SIMILIES
o Maé/nﬁ metlaphors asks students to ér/nﬁ Zherr f/;/né/nﬁ Zo a /;z‘\g/;er [eve/ éy /n\//t/ng

2hem 2o analyze and Synthesize information. Melaphors can be student- or

teac her~generdated. The Ceacher can of#er metaphors o help students get Che 5/3
picture of an lustorical event, time-period, or issue. For example, a war 15 a See—
Saco, eith each Side coinning or /oél‘ng different battles. For the €U r/‘g/zz‘5 cone
cith responsibilities, a metaphor could be a car and gas. The car does not Serve a
purpose without gas to make it go- Dar/ng discussion, resind students to think of
a melaphior for whad you are discussing. Metaphors are a/so a gread oo/ for
structuring an essay. Also, wse walogies, e.g. groups are Co teams as political
parties are to House commitiees. Finally, similies help studerts make sense of
complex concepls or volumes of information, eq. Communties are like Ffapnlies -
everyone has a Joé 2hat 2hey need o do 2o help Lhe Farily survive and succeed.

SUMMARIZING WITY FRAME QUESTIONS
0 At the end of a lesson or period, help students review what 2hey have learned orally

oFr in /earn/nﬁ /035 in eoriting Y as,é/ng Cherr to complele one or rore of Che
fo//oa)/ng Sentences: I Still wonder.. Now I wunderstand... Tid /ike 2o know rore
aboutt ... Somez‘/w‘nﬁ 2hat doesnit rake Sense I's... Some ?aeSf/‘onS I Aave are... I
agree tha... I df‘sagree about ... Extensions include czS(/nﬁ Students 2o par-up and
read one anctheris entries or Share their ideas orally. Students can corite 2heir
Senlences on a post—it note and this becomes their iexit tickets from class that

f/?ey »ust COmf/eZ‘e and hand 2o you before you leave class.

LINK-UP
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o Thsisa gredl post-reading, post-lectire, post~viewing review and reflect/on
activity. One student stands in the center of the circle and says, iMy name /s
and interested me Frorr Che lesson/ /-eao’/ng/ movie,/ \Sfo/‘y Zthis

Morn/ng/ aflernoon s 4/7}/ other student who 15 also interested in the same i/ﬁnﬁ

links arms with that person and says, i1 was also interested in (Zhe previows

person’s interest) and (ancther interestdr The 30@/ /s Zo 3ef Zhe entire group linked
up. I necessary, wnlink wup Zo 3ef every/one linked aga/n. The last person mest
make a Statement LA Iinks therr to the £irst person o complele Che garre.

* BECAUSE COOPERATIVE STOKIES
o Thisis a gred review activity afler learning about a story from Aistory. Sit in a

circle. Eplan that we cwill be reviecing some of the stories thad we heard and
learned aboct Z‘oa’ay/ vesterday. €ach person eorl/ say one Sentence in the /‘o//oa)/nﬁ
order:

Person 11 L7ells Someting that happened: First or 7Thenl.

Person 2: Léxplans why: Becausel.

Person 3: LGives a probable effect of whatl happened: Sol

Continue arowund the circle wunti/ ideas are exhawsted or tine 1S uUp.

* YISTOKRY LINE-UP

o THhs a 3reaf review/test—prep for students and an assessrent tool For you Zo
observe what ruSConceptions or weak Spot's Lhey may have and need re—z‘each/nﬁ.
Students recall a fnstorical event or story with an obvious C/7rono/03y. On an
index card, each student writes down one thing At hgppened at some point in 2he
event (or the teacher creates these cards.) Now the students may not Zalk. 7778y
need o line wp in the order the events occurred withoud Z‘a/,é/ng. When Zhey Zhink
they are done, they should do one Final non—verbal check for accuracy then they
cill read their cards in order and make amy necessary changes.

* RECIPROCAHL TEACHING
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O For Zexts that are above student reading level/, /e fo//ow/nﬁ z‘ec/zn/?ae IS a
powerful way Lo help students comprehend difficult Zexts: RECTIPROCHL
TEACHING

Pairs:

DStedent A reads one paragrqp/r or section aloud. A stops and asks B 2 3ooa/ ?aeSZ‘/onS.
2) B anseoers the ?é(esffons or asks Ffor clarification.

3) A summarizes mdalerial for B. A asks B to add o the Summary .

9 A and B predict what will happen next in Che Zext.

5 ( repeat and change A & B

6/‘01495 :

D Student A reads one paragraph or section aloud. A stops and asks 2 good guestions.
2) B, C, or D answers the guestions or asks for clarification. 7The group discusses.
3) A summarizes material for B, C, & D. A asks each to elaborate on the summary.

P A, B, C, & D each predict what will happen next in the Zext.

) ( repeat and it/ B reczd/ng)

Summarizing: wWhat is the g5t of 2he Lext? What is the most important informadion?
Jeestionng: Ask a guestion that could be answered with informddion in the text. Or ask
Q ?ae\sz‘/on that youid have Zo 2hink abocrt yourselt.

Clarifying: Ask a guestion abud a cword or idea you donit Lhink you wunderstand.

Predicting: Make a prediction about cwhdad you Chink g/t happen rnext.

* MAKE A GROUP
o This activity should be done in a large space e«with room Co move arowund. 7 he

Ceacher calls owut a characteristic or a caleqory and tells pecple Zo move as guickly
as possible, into a group of 2—4 that share that same characteristic. For example,
1 Pecple who had the same 2hing for breaktast as you didi or iPecple who feel the
Same way about cat's as you dot' or 1Pecple who love fustory i Call owt 2he
caz‘ego/‘/e\s as ?w‘c(/y as /9055/5/8 So they are aleoays MO\//ng (4 Zhey donit #£ind a
group the #irst rowund, 2hey coill 2he next) and be Sure to include categories Chat
eill include all students.

* YOT SEAT
o THS works well if you have a student that epjoys the lire— /3/7? and helps the rest
of 2he class learn Aistorical empadhy and point—of ~view For 2he Cime period.
Because the person in the hot sedd stays in character, a// of the students must be
i/w‘né/nﬁ about events and /ife o/ar/nﬁ 2he time period in which the Anstorica/
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character /ived. ChooSe one or Several students o come to the Front of the roonr
Zo portray Aistorical characters that you are SZ‘ac/y/nﬁ. The rest of the class asks
Lhem guestions of Cherr owon, pre—coritten guestions youive passed out on cards, or
study getide ?aeéi/‘ons created for a test. The students in the Aot seal rest
ansewer as £ Chey are Chat character. Extensions include explaning that the
character has time—traveled to 2he present day. This allows the class 2o rake
Comparisons belween past and present contexts and events. You can also have up
o 5 Aot seals with s pecple in character who must answer the guestions one Y
one as a discussion pane/ PUG/T . This allows For rore complex z‘/zfn(/ng and
Cconnections, especially if you chose pecple Fror different time periods and socia/
groups. Sone guestions that can be coritten on notecards For students to ask:
wWhat is your A/$QSf C/zd//enge?

Yo are you a wwinner?

wWhat are the major problems in you lite and in society?

What do you hear on a day—to-day basis?

What do you see on a day-to-day basis?

wWhat have you done for pecple?

Yo would you describe yoursel/f?

o O O O O O O

What are your /70/&5 and drear1s?

* WHAT AM I? CARDS
0 On your index card (donit /ook at your card! ), write the name of a person, place, or
idea From the current topic of study or a new Zopic For which you wwoel/d /ike Zo
elicit prior énow/eafge. Mix them wp and pass them out again. Students hold the
card on their forefead, facing out. Take turns c/e5cr/é/n3 Zo another person what
2heir person, place or thing is and 2ry Co quess whR your own is. IF you quess
yours correctly, continue helping others guess their own.

*  Y-CORNERS VOCABULARY
o Creating a word-call for concert vocabulary that students can refer to

Chroughout Lhe unt or Semester can felp Chem integrate CA language into Cheir
ana/ersfano//nﬂ and cwork. The can also wuse the 4-corners method for a persona/
dictionary thad can be wsed for reference in school and at home For 2helr cwork.
Shoto an example on a sheet of paper divided into 3 guadrants (index cards can be
wused as well). In each corner For one word Students credate: an illustradion, a
Sentence using Che word, a defintion, and Zhe vocabulary word. Post these or

COmp//e into a /efSona/ a’/‘cf/‘onary.

*  VERY STUDENT GETE A CHANCE
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O I your students each have a whiteboard and dry erase marker, you can wuse this all
day /ong For student processing of information and your ongoing assessrient of
Student anc/eréiana’/nﬂ and (now/ea/ﬁe. There endless cppordumties. 7The fo//ow/ng
actividy 15 differentiated because all students can respond a their own level! of
wunderstanding. Show some content/a +act/a vocabulary word, and direct volunteers
Zo read it alowd Zogettrer. 7T hen, direct students o respond on their whiteboards in
coriting or a Sketch of what the content makes Cherr 2Hnk of.

CONCEPT POETRY
0 7o help students make Sense of important concepts in history, have Lherr write a
haiku aboid Key cords and phrases thad lead o your EU. Students corite a haku
on a topic of 3 lines cwith s syllables in the First line and 2hen 2, then s.

| Yo 3 SELF ASSESSMENT

o Teacher reviews oé/'ecf/x/es and has student's raise ), 2, or 3 Fingers in response to
the objective (=1 canit do it; 2=I canit do it but I got closer; 3=1 can do iZ.

13 02009 Cudling 5@} Edveation®, 1LC



